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ABSTRACT 

The items included in this kit represent a variety of 
needs assessment instruments and evaluation designs and methods 
offered by school districts in their plans for implementation of 
Article 3.3p Education Code Sections 13344-13344.9, school staff 
preparation in the history, culture, and current problems of racial 
and ethnic minorities. Some are appropriate for large districts, some 
for small. They shov diverse thinking about objectives and 
measurement. They deal variously with the assessment of staff needs, 
•ith patterns of attitude and opinion, and with the evaluation of 
inservice content, presentation methods, and outcomes. Contents 
include: (1) A Statement on the Goals of Hulticnltural Education; (2) 
Form IB-303, Progress Report, School Tear 1973-4; (3) Staff Opinion 
Survey, (4) A Personal Questionnaire for Teachers of Chicano Students 
(Baldwin Park); (5) Pre-Program Survey of course Expectations; 
Post-Course Survey of Expectations—Fulfillaent (Santa Cruz) j (6) 
Hulticultural Inservice Training Institute Heeds Assessment 
Inventory; Post -Institute Survey (Canada College); (7) Five Questions 
for Teachers in Evaluating Hulticultural Inservice Activities; (8) 
Evaluation Design for 3.3 Inservice Training Program (Riverside); (9) 
Design for Evaluation of District Inservice Plan (Fresno); and, (10) 
Heeds Assessment, Objectives, Activities, Assessment- Evaluation 
(Oceanside) . (Author/JH) 
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The Items included in this kit represent a verity of Meds asMSMttnt iastni- 

/ . - 

Bents and evaluation designs and aethods offered by school district^ in their 
plans for iopleoBntation of Article 3.3, Education Code Sections 13344-13344.4, 
school staff preparation in the history, culture, and current probleas of racial 
and ethnic minorities. 

Sone are appropriate for large districts, sons for «Ball. They ^ow diverse 
thinking about objecti^ras and oeasureoent. Sons reflect a focus on the history, 
culture, and probleas of a single Minority grmip, others on ttose of several 
groups and on the values of cultural plural isa. They deal variously with the 
assessaent of staff ne^s, with patterns of attitude aad opinion, and with 
the evaluation of inservice content, presentation netlMds, and outccmes. 

One of the items is the fora used for 3.3 progress reports on June 30, 1974. 
A slailar fora will be distributed for progress reports as of the next June 30, 
and the purpose of this kit is to suggest ways of preparing to answer QiMStion 
No. 5 AS fully as possible. 

The first full year of if^tleaentation of Education Code Section 13344 will be 
concluded June 30, 1973. We hope that these exas^les will show how s<»e school 
districts were planning to assess the needs ai^ evaluate the Mitcoaes. No 
doubt the authors already have begun to modify their designs or to devise 
other tools and procedures. We acknowledge their early efforts with thanks, 
and propose that by sharing the results we can ioprove the work of all. 



HOTS: An additional tamree for tlioaa aaakiag to aasass staff and other needs 
in a school is Evaluatioa Guidelines for itelticttltttralAlttltiracial Education 
(copyright 1973 by Itotiooal Study of School Evaluation), a S6-page publication 
designed primrily for secondary schools which includes two short* fom survey 
instnnents, a student opinioonaire and a teacher opinioanairc . The opinion- 
naires are packaged separately and oay be purchased in quantity from NSSB, 
2201 Wilson Boulevard, Arlington, VirginU 22201. 



OORTBiraS 

1. A Statewnt on tht Coals of Hulticultural Education 

2. Fora Z&-303, Progress Report, Sdiool Year 1973-4 

3. Staff Opinion Survey. School District 

4. A Personal Questionnaire for Teachers of diicano Students (Baldwin Park) 

5. Pre-Prograa Survey of Course Expectations; Fest-Course Survey of Expec- 
tations— Fulfil laent (Santa Crus) 

6. Multicultural Xnservice Training Institute Needs Assessaent Inventory: 
Post- Institute Survey (Cao^ Colle^) 

7. Five Questions for Teachers in Evaluating Hulticultural Inservice 
Activities 

8. Evaluation Design for 3.3 Inservice Trainii^ Prograa (Riverside) 

9. Design for Evaluation of District Inservice Plan (Fresno) 

10. Meeds Assessaent, Objectives, Activities, Assessaent-Evaluation (Oceanside) 
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California SCace Departaent of Sdueaeion 
Bureau of Intergroup Relatlona 
721 Capitol Hall, Room 634 
Sacraaento 95814 

A STATEffiMT ON NQDS Al® GOALS OF MULTICULTIBUa EDUCATION 

Most of the racial and ethnic einority atudents in California are handicapped 
in learning because of their separaticm and isolation from other children in 
the public schools. The influence of social and ecooonic deprivation and the 
cwBulative effects of discrimination ai^ disadvantage are reinforced by racial, 
ethnic and socioecononic isolation. The cultural and ethnic heritage of ninor- 
ities has not been dealt with ^equately in ct^riculua or in the professional 
develo|»ent of teachers and other school staff. 

Most floajority- group students also are handicapp^, not only by inadequacies 
of curriculua and staff developoent but by the lack of realistic opportunities 
for experience in association with minority-group ^rs ai^ minority- group 
staff. This tei^s to perpetuate stereotypes of superiority, and distrust and 
suspicion of those i^o are different. 

In noBibers, nearly one-third of the 4.4 million students in California public 
schools are mea^rs of racial and ethnic minority grtMips. That proportion in- 
creases each year. Native Americans, Blacks, Asians, and the Spanish- surnamed 
are concentrated in certain regions and districts. More than one in five of 
all California students attend schools of predominantly mirarity composition. 
Aflttag thra are three-quarters of all the Blacks, Marly half of all the 
Spuilsh- surnamed, and more than half of all the minority- group students in 
the state. Other schools have few minority students or none; nearly 42 per- 
cent of "Anglo" fla}ority-group children attend schools less than 10 percent 
minority. 
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Opportunities for integrated ^t^atioa, in schools which era racially aid 
ethnically diverse, are relatively scarce. While tlMre mtm obstacles to de- 
segregation which will take aany years to overcooe, there is a need for plannmi 
learniflg experiences which have specific objectives designed to prepare all 
students and school personnel intellectually. Motionally and socially so 
that they nay participate on equal teras ia a culturally diverM, desocratic 
society. 

Multicultural «iucation Is an interdisciv^ -lary process leading to the reeognl* 
tion of huaan dignity and tte developBei.*' of raspest for diverse peoples in 
this country and the world, with understanding and acceptance of differemes 
between and raong groups, ft is educational process, althot^ it is not a 
substitute £or desegregation, oust be adapted to ftmetion in every school, 
whatever its racial and ethnic coaposition. 

Multicultural education enbraces cultural pluralisa, bilingual and cross- 
cultural education, ethnic heritage studies, desegregation and integration of 
students and staff, eooaunity involvM»nt, and Intergroup and huaui relations. 
It requires staff develc^aent to enable teachers and all staff to relate 
effectively to the heritage aoA the educational needs of all children. It 
is an evolving, dynaadc process with Mveral related goals. 

... IN BVSRY SCHOOL . . . 

Self -concept Md attitudes toward school and learning are 
equally positive in students of all ethnic groins. 

Acadeaic achievesMnt of studsnts fron all ethnic groups astches 
or exceeds accepted noras. 
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Goal I. 



Coal II. 
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Goal IXX. Multlaehoie, naltleulcural aetivitlea are developed la which 

eurrlcttlua oACeriala, teacher atcittidea. and teachiag procedtirea 
provide each child with an opportunity to imderstand and to 
develop pride in hia ova ethnic heritage and to mMlerstand, 
respect and accept the ethnic heritage of other groups in the 
classrocm and in society. 

Goal IV. Educators of all ethnic groups are integrated throughout the 

staff of the school so that the opportunity structure is equally 
open to all. This iaqtlies that educators tram all ethnic groups 
are recruited and cobm to hold statuses and play roles at all 
levels. 

... IN SCHOOLS tfllH A DIVBB8E RACIAL A» STHVIC lOPOLATIOII ... 

Goal V. Students of all ethnic groups are integrated into she social 
systea of the school so that students of all ethnic groups 
hold co^iarable statuses and play cin^arable roles. This oeans 
that children of all ethnic groups com to perceive each other 
as peers and friends, and that tlw distribution of valued 
statuses and roles in the school is siailar for all groups. 

Goal VI, Parents of children of all ethnic groups are integrated into 
the life of the school so that they hold cooparable statuses 
and play cM^arable roles in school -related organisations aoA 
activities. 



Fora IRO03 6 

CALIFORNU STAT£ HSfJOHEKt OF fifiOCATlOII 
BurMU o£ Intargroup Rclatioat 

FR(MSR£SS RffOar, SCHOOL YfiAR 1973-4 

School Scaf£ Intenrica Pr«p«rAtiofi 
In History, Culture, Probless of Minorities 

(Article 3.3» fiducetlon Code I3y«4-13344.4) 

(Nail to Bureau of latergroup Relations, State Departaent of fiducatioa* 
721 Capitol Mall, Sacramto 958U, on or before June 30, 1974) 



1. Attach any additional inforaation or Mterials requested by the State Departaent 
of Gducation when prograa plan was approved. (NOTE; Refer to approval latter 
and Fora IR-302.) 

2. Attach any prograa plan revisions for which you are requesting State Departaent 
of Education approval. 



3. List Inservice activities 
within the scope of Article 
3.3 (other than college 
courses) trfiieh were con- 
ducted by district or 
schools between July I, 
1973 and June 30, 1974. 
(Give title, brief descrip- 
tion. ) 


Nuaber of 
Hours of 
InstrtK- 
tlon 


Ifcmber 
of 

Sessions 


Muaber Conaletina Course o 


t Activity 


Teachers 


Pria- 
cioala 


Other 
Profes- 
sional 
School 











































































o 7 

ERIC 



6* 



^« Li at coll«ft« And usiivcrsiCv 
courses sppro¥o4 ^ tiM Stats 
for 3. J purposss tfhie^i wars 
coaplotsd by asabars of stsiff 
between July I, 1973 and 
June 30. 1974. 


KSM of 
Institution 


Designa- 
tion 


of 

Units 


Seaester 

fS> or 

Quarter 


lliaBbcr 

Coapieting 
Course 











































































S. Suooarise the results of evaiiMtion of each course or activity in terns of the 

knowledge, skills, attitudes and perfomance of teachers and others vho participated, 
and their reactions to the insenrice course work. (Attach additional pages as needed.) 



Signature Date 



Title 

s 



3/29/74 

tr f t 



ERIC 



CalifbrnlA State Departaent of Bdite&tloB 7 
BuTMu of Xatergroup aslatloas 
721 Capitol Hall, Booa 634 
Sacraaento 9S814 



School Difftrlct 



8IAFF OPXMXmi S8RVBT* 



For tbe purpoaes of thla auray, 'Haxieaa Anerlcan** ralara to all students of 
Latin descent, noat of wIiob will have Spanish snraaBaa. Ose your best Judguent 
in identifying these students if you have any probleB in this regard. **lnter- 
grovv relatione" refers to the interaction of persona fron different ethnic 
groins (Mexican Aner leans, Blacks, "Anglos," Asian Aser leans, etc.) • If you 
are imable to answer any of the questions because of your particular work 
assignnent, sii^ly iMve the question unaaswer^. 

1. I wotk at: 

(aaae of school or work location) 

2 . I work as : Classified Aide Teacher Administrator 

3. X4.8ted below are a aoBber of possible long-range objectives for the piAllc 
sclwols* Please express joax opinion as to the ioportance of each objec- 
tive. 

Very Soaewhat Not 

Important Important Importaat 

a. Transmitting a t^ trough 
kaowl^ge of sidtject 

matter — — 

b. Preveaciag dropouts . . 

c. Developing students* interests 
In political processes <md 

social studies ____ . 

d. Maintaining order and quiet In 
the school 

e. Increasing students' motiva- 
tion and desire to learn 

f. Helping students learn to 
live with persons iHw are of 
a dlffereat racial or ethaic 

background — i— . 

g. Developiag studeats' coacera 

for others ____ ....i.. — 



*Tbis iastnamnt «ms prepared for uae la a die trie t la which the miaorlty pcp- 
ttlatioe was predoaiaaatly Nexlcaa Aasricaa. With a few changes it could be 
adapted to districts of other ethaic coapositloa. 
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V«ry SoiMwhat NuL 
Important Iwportant l»nportwnt 

h. Developing an outBtamllng 
physical education prograa 

1. Responding to the Individ- 
ual acadmlc ne«ls of stu- 
dents 



j. Freparlng a hi^ proportion 

of students for college _ ^ 

k. Providing vocational eduea- 
Cion for non-college bound 

students — — — 

1. improving the self-image of 

students . — — 

n. Helping students acquire 

basic skills _ 

n. Other (please describe) 

Comaents: 

4. Listed belov are sosie problems teachers may face in the classroom. To 
«h«t extent do these problems exist at your school? 

Rarely or 
Frei^wntly S<wtetlaca Never 

a. Teaching students whose 
abilities are very differ- 
ent from one another —i^^ 

b. Hostility among students 
fron different ethnic 

groups — — 

c. Getting students to do 

assignments - ,, . 

d. Dealing with defiance ^_ 

e. Trying to help students 
with their personal 

problems — 

10 
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Barely or 
mquently SoaBtlaay ISmv 



i. Getting subject natter 
across effectively 

g. Raising academe achieve- 
Bsnt of studants 

h. Increasing ootivatlon of 
students 

1. Inadequate physical 
facilities 

J. Tension t»etween teachers 
and students of other 
ethnic groiq>s 

k. Getting students to pay 
attention 



5. Following are a m^er of statenants regarding possible Intergronp relatloaa 
probleas In the schools. Please cheek all of those Iteaa that you think 
generally are applicable la your school or the district. 

a. There is very little Intergrot^ tension and any pn^lens 
have been greatly nagnlfied by a few individuals 

b. The staff lacks knowledge or background about persona 
froB different ethnic groups 

c. The staff has hl^ stai^ards for classrooo perfonosace 
and expect that Hexican A8»rican students will not 
■eet these standards 

d . The staff lacks espathy with ttexlcan Aaerican students 

e. The staff fears criticism for es^ressing viors on In- 
tergroup relations Issues 

f . The staff resents the extra energy and tlas required 
to deal wich intergroup relations probleas 

g. There is lack of strong support froa the atelaistra* 
tion for working on these probl^M 

h. There is a lack of asney for die extra staff, par- 
ticipation in workshops, etc required to deal with 
intergroup relations prcAleas 
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1. Ther* It a gfmt gAp bctneen tte Kteol SMff u4 
Mat of tb« coantttlcy ragftrdlag acaadardi for adu- 
catloA, valnea, latargroup ralaelraa, ate. 

j. Aaglo paranta raalst work on Incargrotip raUciona 
probloM 

fc. Mexicaa Awricaa paraact ratlac v^rk an latar- 
group ralacioat i^ofelaas 

L. Thare it eowBlty prattara oa ttaff who epaaly 

try to iiiq»rova Intargraap ralatloaa _ 

CooBBnta: 

Following ara a group of atataasatt about potalbla athalc dlffarancaa in 
the ichoola. Plaaaa Indicate tout peraosal oplaicm about aach •tatanent. 

Baaically Baalcally 
Aaraa Dltaaraa 

a. School faeilltiaa ara fairly equal tiiroegh- 
out tha dietriet. Seboela with a aub- 
staatial auaber of Mexican Aaarican atu- 
deat« ara littla different fron those vith 

few >texicaa Aaerican atudaats _ _ 

b. The quality of teaching la fairly equal 
throughout the dietrict. Tha average 
level of teacher experience, thill and 
dedication ia timilar in all tehoolt, 

regardXett of ethnic e«9otition ....^ „r-..r...„ 

c. The ran^ of acadenic ability ia fairly 
equal aaong all ethnic grm^t. The 
potential to achieve wall it found ia 
about tha taM degree aaong Ntxican 
Aaerlcan atadenta aa it ia aiwag Anglo 

itudentt — i..... 

d . Mexican Aaerican studaatt pratently ara 
achieving, on the whole, at wall aa 

Anglo atUdeatt .^mmmmm. 

e. Without ditcuttifig tha raatont for thit 
tituation, it ia correct to aay that 
achiavaaant generally it correlated with 
the ethnic charactariatiet of a tchool't 
ttudeat popvlatimi: tha highar tha pro- 
portion of AAglo ttudaata tha hi^ar the 
achiavMant ^^.^m^ 



Basically Basicnlly 
Agree- DlSAKrce 



f . Ethnic balance la the schools probably 
%rould lii^rove the achicveii»at of ttexlcan 
American students without loss In 
achievement by Anglo stt^ients 

g. It is more difficult for most adminis- 
trators and teachers to work in schools 
with substantial Mexican Anerican popu- 
lations because these schools generally 
have iMre problems (discipline, ooti- 
yation, etc.) 

h. If the ethnic CMsposition of the schools 
remains essentially unchanged, staff 
should be reassigned every 3 to S years 
so that everyone will have an oppor- 
ttsiity to work throu^out the district 

Comsffintsr 



As far as ethnic cofi^Msition is concerned, In what kind of school would 
you prefer to work? 

a. An all Anglo school .....^ 

b. A nostly Anglo school but with some 

Mexican Anerican sttulents 

c. A school that has about half Mexican 
American students 

d. A mostly Mexican American school but 
with some Anglo students 

e. A school with all Mexican American 

sttidents 

Comments : 
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Do you believe that Intergroup relations probless will tend to Increase 
or decrease if the Mexican Amrrlcaii population coatlnus8> to grow and ex* 
pand within this district? 

Increase 

D ecrease 

CoBsiffints : 



How serious do you consider the problem of intergroup tension in your 
school? 

Very serious, needs urgent attention 

Serious 

^^^^^^^^^ Not serious, isolated incidents only 
Coaraents: 



Do you believe that It requires any special attitwles or skills to be 
successful in working with Mexican Aaerican students? 

Yes 

No 

Com»nt8 : 



. How much more coofortable do you believe most Anglo staff In your school 
feel in working with Anglo students, as compared to working with Mexican 
American students? 

No more comfortable 
SomeiHiat more comfortable 
A lot more comfortable 



Coma»nts: 
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12. How serious do you consider the educational problems (motivation, achieve- 
ment, etc.) of l<w- Income Anglo stwlents in your school? 

Very serious 

Serlotis 
Not serious 



Consents: 



13. Do you consider the problems (motivation, achievement, etc.) of low'^incoixtt 
Mexican American st^^ents to be similar to those of law« income Anglo stu- 
dents in your school? 

Similar 

Similar in soto ways 
Different 

Conmonts : 



14, How serious do you consider the problems (motivation, achievement, etc.) 
o£ minority group students in your school %rho are not Mexican Amer leant 
such as Negro, Oriental, Indian, Polynesian, etc.? 

_ Very serious 

Serious 

Not serious 



Conmcnts : 



15, About wh/it percentage of your students, by ethnic group, do you believe 
now have the sbility to complete successfully a college-preparatory high 
school program? (Please make sn ''educated guess'') 

^^^^^^^^ % of my Anglo students could 

% of my Mexican American students could 

ff 

Comments: 
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16. About what percentage of the parents of students tn your classroom are 
greatly concerned about having their children succeed scholasiically? 
(Please make an "educated guess".) 

______ X of the Anglo parents 

X of the Mexican Atserican parents 

CoiMients: 



17. Do Mexican Anerlcan students tend to nix. freely trith all students at 
recesa, at lunehtlnet and at school- sponsored activities? 

They mLx very well 

Some stay with their own ethnic group 
Itost stay with their o*m ethnic group 

Consents : 



18. Do Mexican American students tend to participate freely in classrooa 
activities and diacusslons? 

Participate very freely 

Not as freely as aost Anglo students 
Mexican American stttdents participate very little In 

classroom activities and discussions 

ComBents: 



19. Hav Important do you consider each of the factors listed below in creat- 
ing discipline problems which may be found anrang your students in your 
school? If a factor is unimportant, omit it. For the factors that you 
consider in^ortant, please nm^er in order of lnq>ortance ("1" means 
most important, **2" next sust Important, etc.) 



General permissiveness in our society 

Hooffl and peer environaient 

Ethnic backgrotmd of students 

Refusal of teachers to set limits 

Emotionally disturbed or anti-social students 

Prejudiced school employees 

Inadequate quality of teaching 

Lack of meaningful currlculwi 

Other factors (please explain) 




Comments : 
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20. How Important do you consider each of the factors llsira h^low in crnnt- 
inf ftttf»ndancc problems which mny be found among yoti r •?n»d^«as in your 
sch*oor? Again, number In order ol Importance; omit those not considered 
important. 

Ethnic background 

Lack of interest in education 

Economic considerations in the home 

Illness 

CoBHwunication difficulties between parents and schools 

Lack of a otfsaningful curriculum 

Perception of school staff as impersonal and IndilferenL 

Students kept home to baby sit 
, Difficulty in getting to school 
' Other factors (please explain) 



Comments: 



21. In working with Mexican American students, do you beHov thnt thn schools 
in this district should stress the "melting pot" point ot view ("wc are 
all American with a variety of Individual differences") or Lhni of "cul- 
tural pluralism" ("America is a country of many pcoploi nnd cultures, 
each with its distinct group Identity and contribution")? The goal of 
the first is eventual assimilation; the goal of the second Is maintenance 
of group differences. 

Melting pot 
Cultural pluralism 



Comment 8 : 



22. How much need do you believe exists for more emphasis on cinasroom dis- 
cussion of such "controversial" and. perhaps emotional issues as the 
civil rights movement, urban riots, black power, contemporary intergroup 
problems, etc.? 

Probably should be less emphasis 

No change of emphasis needed 
There is much need 



Comments: 
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A PERSONAL QUESTIONNAIRE FOR TEACHERS OF CHICANO STUDENTS 



1. Can you identify the problems that hinder open and honest 
communication between: yourself and your principal, your 
fellow teachers, your students? 

2. Do you inspire your students to respec one another and be 
open and honest in their communications: with you and with 
othfr students? 

3. Have you read any books or articles lately to increase your 
understanding of and sensitivity to: the particular aspira- 
tions, needs, problems, frustrations of Mexican-American 

• children? 

4. Have you worked directly and indirectly: to dispel miscon- 
ceptions, stereotypes, prejudices and other adverse feelings 
that members of one group have against members of another 
group? 

5. Do you take the initiative in dispellini; prejudices, stereo- 
types and misunderstandings among students? 

6. Do you listen with an open mind to students and faculty 
members of other groups, even if their comnunications are 
initially disturbing or divergent from your own thinking? 

7. Do you strive to avoid expressions and actions which are 
unnecessarily offensive to members of other groups? 

8. Do you take the initiative in discouragine cr preventing 
patterns oi inforinatl discrimination, sy.'regat ion, or exclu- 
sion of minority group members from school clubs, committees, 
etc. ? 

9. Do you utilize techniques and methods, such as improvisa- 
tional dramatics, role-playing, joint planning of programs 
by teachers and students, small group sensitivity discus- 
sions, analysis of group roles, that will increase sponta- 
neity and honesty of expression, and an understanding of 
the dynamics of group interaction? 

10. Are you aware that group prejudices and antnconisms might 
be reenforced by homogeneous or ability nrcuping, and have 
you taken steps to prevent this reenforccment? 

11. Do you try to prevent latent prejudices or stereotyped 
thinking from unfairly influencing your discipline or eval- 
uation of students? 

12. Does your outside reading assignment include accounts of^ 
all races and interracial experiences, and are ;0u familiar 
with bibliographies containing such readings? 

18 
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13. Have you checked with your school librarian to learn how 
much material of this type is available in your school 
library? 

14. Do you show Mexican American as well as other white family 
groups on your bulletin board displays? 

15. Do displays of work and play groups show Chicano and other 
white people working and playing together? 

16. Do your classroom pictures of great people include Mexican 
Americans as well as other minority groups? 

17. Have you discarded pictures or posters that reenforce 
Chicano stereotypes, or stereotypes of other minority groups? 

18. Do you occasionally look through such newspapers as La Opinion 
to obtain appropriate pictures of Mexican Americans that can 
be used in classroom displays? 

19. Do your pictures of cities include barrios as well as high- 
rise apartments and pretty houses? 

20. Do you use magazine and newspaper articles relating to 
interracial experiences and problems that can be discussed 
in class for better human relation!.? 



21, Do your pictures and posters create a sympathetic awareness 

of Chicano children and groups? 

22. Have you evaluated your textbooks to determine whether they 

they contain fair and appropriate treatment of Mexican 

Americans and other minority groups? 

^23. Have you made efforts to overcome the deficiencies of your 
textbooks treatment of minority groups? 

24. Do your students have opportunities to learn democratic 
skills and values by interacting in problem-solving groups? 

25. Do you use problem- solving g-roups which concern themselves 
- with real problems in intergroup relations which have 

immediate relevance to the lives of your students? 

26. Do you organize and present your material (units of work) 
to include major contributions of Mexican Americans? 

' 27. Have you visited or otherwise personally familiarized your- 

t ^.^^j^ ^Yie families and communities of your students? 

i 28. Have you made efforts to involve the parents or guardians 

J of your students in school activities? 



* 
I 
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29. Have you attempted to establish and maintain some meaning- 
ful contact and dirilc^.ue with the parents, guardians and 
communities I'rom which >*our students come? 

30. Do you attempt to ^ivc special help to any child vhu needs 
it without being patronizing? 
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CURRICULUM DEVELOF>!ENT QUESTIONNAIRB 



The following areas can be identified 
as highly desirable when a teacher 
has to deal with bilingual ,bicultural 
children in the classroom, Please 
select three areas that you perceive 
as your highest personal interest; 
mark the highest one with the numeral "1"; 
the next to the highest with the numeral 
"2"; and the 3rd most high, mark it as 



a 



Area # . Develop a workable Spanish 

vocabulary for teacher to use ivhen 
presenting Math to Spanish speaking 
children. 



Develop presentations 
be used when the teacher 
introduces cultures, folklore, customs, 
etc., in a Social Studies class. 



Area ^ 

which can 



Area # . Develop Literacy and 

Reading~sTcills which will bring Mexican 
American and Anglo American literature 
into a Language Arts class. 

Area if . Develop 2 workable Spanish 

vocabulary for teachers to use when 
presenting a Science class to Spanish 
speaking children. 

Area ^ : Develop a workable 

Spanish vocabulary for teachers to use 
when presenting a Physical Education 
class to Spanish speaking children. 



Area ^ 
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How would you like to proceed 
and acquire knowledge in thes< 
areas? 

Place a checkmark H/) in the 
block. 




which will 



Develop un ai-prouch 
facilitate appropriate 
behavior and enhance teacher-pupil 
relations when the teacher is teaching 
Spanish speaking children. 

Area ^ : Develop presentations which 
will hclp~"bring Mexican Art and Music 
appreciation into the classrooms. 

Area : Devolon an approach for 

deaJing~wTth "Unconscious cultural 
clashes" in your classroom. 
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Curriculum Development Questionnaire (continued) 
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Area ff 



Develop approaches for 



dealing with motivation patterns of 
the Mexican American children in 
your f^lassroom. 

Area * : Develop practices to be 

used by the teacher and .ill other 
pupils willing to show knowledge, 
respect and pride of other cultures 
where Mexican American children arc 
involved. 



BAldvifi Park 0&ifie4 8«iM»el Dlitrict 
3699 mtth Belisr Avwmm 
Ulteia Far, CA 917M 
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Pre-Program Survey of Cottrte Bacpectatlona 

our needs asteetaent has indicated a reqttlnM&fc for certain ont- 
comss as a result of our inservlce progrsA on the blstoryt cultnre, and 
current problems of our sinority children. We n^ information froB 
you regarding jrour expectations frmi the program. Please give consid- 
erable t^tcmght to your responses and make them as complete as possible. 
These responses will be used in helping to Insure that the program con- 
tent vill really mMt your i^ds. 



At about mid-course and at the end of the cmirse you will' be asked 
to cMBBsnt on the extent to which your expressed needs are being met. 
This will assist us in making needed adjustments and in evaluating the 
program effectiveness. 



Program Planning CmMlttee 
Santa Cms City Schools 



o 

ERIC 



22 



N 

Please list the knowledges and/or skills you "^ed 
to acquire in order to improve your functioning in each category 
listed below; 




2 What knowledges or skills do you need to acquire o'<*«f. *® 
j^^'^^^S^i. fware of . and to B etter Underst and Our Minority 
rmidrgns* eonirit>utions io our schoo l CommunrtyT^ 



3. 



What information, knowledge, or activxties J^^J^fi^******^^ 

helpful to you in Gaining a Better ""^^f'^f^^^^fl f "!? ! , M iiJ^..„r 
Aspirations and Hopes por the i^u ture ot bur Minority i^ildrm? 




4. What learnings and acquisitions would be of value to yjj^ 
helping you to Build the Self-esteem of our Minority Children? 



5. 



What information, knowledge, skills, etc. V""^^ assist you in 
helping all our children Accept and Appreciate Their Differences 
and Improve Rel ations Amnnn Racial' and Lthnic Groups in iMT 
School 



af more space is needed in any category please use back of form) 

2.1 
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What activities, abilities, skills, or knowledge would you like 
to receive from the l>rograni in order to help you Improve 
Instruction in Readinn and Language Arts Por the Mexican and 
Black dhiidren in Our Predoroinantiy white Setting? 



9 



• 
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Name 



Post-Course Survey of Expectations-Pulf ilment 



With your responses listed on your "pre -Prog ram Survey of Cott"e 
Expectations'' before you, please respond to each item you listed in terms 
of the degree to which you feel those expectations have been met in tne 
Program to this point. 



List Of Participant's 
Pre-Program Expectations 



1. Understand Attitudes 



H 

§• 
n 
o 
c 

CP 



Degree to which 
Expectations 
were met (check 
one) » 5 



Additional 
Remarks 



2, Appreciate Contributions 



3« Understand Aspirations 



4. Build Self -esteem 



t 



2G 



O 
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List of Participant's 



Dagree to which 
gzpectatioaa 
ifore Bfit (cheek 
one) 



Additional 
Rimarlca 





Thoroughly 


- 

0 

t 

H 
ft 




Hot at 
all 




5. intersroitp Relations 




































6. Tsprove instruction 





































Santa Cms City Schools 
133 Mission Street 
Santa Cms, OA 95060 
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CiSada College 
ttoltlcalearel insenrlce 
TraiBlng Institute 

Smm mSSSSSS sssssb 

PART 1; DIRECTIOHS 

The items listed below were extracted from participants in the 1973-74 Institute. 
We would like to determine the extent to which ttMae iteam are of general ccmcem 
to your group. 

First, however, we n^A a little informtion ivom you. 

My ]K)«ition in the actool district is » 
(If you do not work in a school position, please indicate the kind of 
relationship you haw with schools. For exaa^le, nayhe you are an in* 
tereeted parent.) 

I work nostly at these grade levels . 

My ethnic group is . 

Hy sex is • 

foaale sale 

I have years of professional exi^riei^ in education. 

Mow, please cos^lete the it^ below and on the next 2 pa^s by checking M ^or 
each itea the extent to which it represents your need for specific information 
or help during the Institute. At tiie end of die Institute you will be asked to 
indicate to t4»at extent your m^s for infomation and help were aet. 



Knowledge of Different Ethnic Grou^ 

1. Knowledge and coaprehenaion of 
the history, culture, custMss 
and valiiMs of the various 
ethnic groups in my classroos, 
school building, or district. 

2. Knowledge of tte different 
learning styles, attitudes to- 
ward school, and notivations of 
the various ethnic groups in say 
classroon, school building or 
district. 



3. Recognition of evidence of 
conscious and unconscitma 
stereotyping and discrimina- 
tion toward sdnority students. 

4. procedures for dealing effec- 
tively with evidence of dis- 
crimination and raeiM betwMn 

a. students 

b. teachers and sttidents 

c. staff maabers 



I Med I ne«l I don't 

much help some help iwed help 
with this. with this. with this. 



2&. 
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6a 1 n i nq Support for My PrfK;rfim 



I need X need I don't 
much help some help need holp 
with this, with thin , with th -.s. 



1. Procedures for obtalniiui the 
support of ftiiff within ny build- 
ing for a niuUlcultural program. 

2. Procedures for obtaining the 
Interest and support friwi the 
district administration for a 
imiUI cultural program. 

3. Procedures for developing student 
Interest and Involvement in a 
multicultural prog- am, 

4. Procedures for developinq parent 
involvement and support for a 
multicultural program. 

5. Procedures for developing trust 
from members of ethnic groups . 
other than my own. 



General Resources In Curriailuffl, 
Development 

1. Lists of instructional materials 
(books, bibliographies, audio- 
visual and other materials) re- 
presentative of the ethnic groups 
in my building. 

2. Techniques for organizing and 
presenting materials that will 
be effective In acquainting 
students with knowledge of their 
own and other cultures. 

3. Techniques for developing my own 
imilti cultural teaching units and 
learning achievement packages. 

4. Lists of conmunlty resources 
that will be helpful in develop- 
ing and teaching multicul- 
tural curriculum. 

5. Techniques for evaluating the 
effectiveness of the multicultural 
program in my classroom. 
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I need I need I don't 

much help some help need help 

Skills Within the Clas<;rnoni with this, with this, with this. 

1. Techniques for hclpinn minority 
students raise the level of their 

self- Image. 



2. Techniques for helping students 
accept and respect the cust(»ns 
and values of ethnic groups 
other than their own. 



3. Techniques for resolving conflicts 
between different minority and 
ethnic groups. 



4* Techniques for Integrating pupils 
of different ethnic groups Into 
a workable classroom unit. 



5. Techniques for teaching ncm- 
Engllsh speaking students, 

6. Techniques for teaching students 
whose English language pattern is 
different frotn the standard 
English pattern. 

Other 

Please list any concerns or 
problems that you have experienced 
or anticipate fn trying to establish 
a rmUI cultural currlcultoi that 
have not been listed abova. 
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PART 3; GENERAL DIRECTIOHS 



POST-UiSTITOTE SPEVEY 



Canada College 
Multicultural Inservice 
Training Institute 



This p&tt has separate sections for teachers, adid-nistrators and central office 
professional permsmiel, paraprofessionals, and others (parents, clerkst etc.)* 

Teachers shotdd respond only to Section A. 
Adninistrators and central office professional personnel 
should respond only to Section B. 
Paraprofessionals should respond only to Section C. 
All others should respond only to Section D. 

In this section we wish to deteraine how responsive tiie Institute was to the 
needs you expressed through the Needs Assessaent Inventory taken early in the 
Institute. Specifically, we would like to know if you learned certain specific 
skills ami knowledge which will be helpful to you in iopleaentlng a railticul- 
turai education ptograa in your building or school district. 

Please turn to Section A« B, C, or D (depending upon your position) for 
specific directions. 



tJJL 



3. Section A: For TMchers Only 

The itetts below are those £ot which SOX or flore e£ tMchere indicated isiach 
need for help «t the beginning of the Institute. Please place a cheek fyf) 
in the appropriate colim to indicate the extent to which you feel your 
coopetence with respect to these itean has been increased as a result of 

the Institute. 



Hy cm&petence 
has been 
increased 
considerably . 

Techniques for 
organisaing and pre- 
senting materials 
that will be effec- 
tive in acquainting 
students with 
knowledge of their 
own ai^ other cttl- 
tures . I - 

Techniques for de- 
veloping sailticul- 
tural teaching 
units and learning 
achievesttnt packages. 

Lists of cofoamity 
resources that will 
be helpful in devel- 
oping and teaching 
ny oulticultural 
curriculum. 

TechniqiMS for help- 
ing fflii»rity students 
raise the level of 
their self- image. ____ 

Techniques for help- 
ing students accept 
ami respect the 
customs end valiiea 
of ethnic groups 
other than their 

own. 



My CMBpetence My comi^tence 

has been has teen 

increased increased 

somewhat. little to none. 



PART 3, Sficcloa A: Por mchert OftXy (cont'd.) 



please cite a specific teeluiiqtie you wore provide which has ir creased 
your coapotence to any degree for aay two of iteaa 1, 2, 4 or 5 on the 
preceding page. 



ItefD No. 



I ten No. 
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PART 3, Section B: For Administrators and Central Office Professionals 

Only 

The items below are those for v/hlch SOT. or more of administrators and central 
office professionals indicslod much need for h>lp at the beglnninq of the 
Institute. Please place a check (V) in the aopropriato colun»n to indicate 
the extent to which you feel your competonce with respect to these Items 
has been increased as a result of the Institute. 



1. Procedures for dealing 
effectively with evidence 
of discrimination and 
raclsfli between 

a. students 

b« teachers & students 

2. Techniques for organizing 
and presenting materials 
that win be effective In 
acquainting students with 
knowledge of their own 
and other cultures. 

3. Techniques for helping 
Binorlty students raise 
the Uvel of their 
self-Image. 

4. Techniques for helping 
students accept and 
respect the customs and 
values of ethnic groups 
other than their own. 

5. Techniques for resolving 
conflicts between 
different minority and 
ethnic groups. 



My competence 
has been 
Increased 
considerably. 



My competence 
has been 
increased 
somewhat. 



My competence 
has been 
Increased 
little to none. 



PART 3, Section B: for Administrators and Central Office (cont'd) 

Please cite a specific technique you were provided which has Increased 
your competence to any degree for any two of the items on ttie preceding 
page. 



Item No. 



Item No. 
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PART 3, Section C: Tor Pdraprofessionals Only 

The itens helow arc t.hose for which 50:", or rroT of paraprufessionals 
indicated truch need fwr help .U the beginning of the Ins ti tutu. I' lease 
place a check { V) in the appropriate colun.n to indkuU? the extent to 
whit.h you feel your cuinpelctice v/Uh respect t" these Items has been 
increased as a result of the Iniititute. 

My ccupetence My competence My competence 
has t >en has been has been 

incrc ised increased increased 

consi ierably . scwewh at. little to none . 

1. Procedures for de /eloping 
parent involvement and 
support for a muUicultura' 

curriculum. . 

2. Lists of instructional 
materials (books, 
bibliographies, audio- 
visual and other materials) 
representative of the 
ethnic groups in n\y 

building. 

3. Techniques for organizing 
and presenting materials 
that will be effective in 
acquainting students with 
knowledge of their own 

and other cultures. ' 

4. Techniques for developing 
<nuUicu1tura1 teaching 
units and learning 

achievement packages. 

5. Techniques for evaluating 
the effectiveness of the 
multicultural program 

in n\y classroom. 
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PART 3, Section C: For Paraprofcssionals Only (cont'd) 



Please cite a specific technique you were provided which has increased 
your competence to any degree for any two of items 1, 3, 4, and 5 on 
the preceding page. 



.Item No. 



Item No. 
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PAf^T 3, Section D: For Clerks, Parents, and Others 



The Items belcw are thosu for which 50' or more of clerks, parents, and 
cert .•'In other:, indkatri nui.h fice«l for help at the beginning nf the 
Institute. Please place u check (>/) in the appropriate column to 
indicate the e;?tent to whir.h you feci your coitpctcfice with respect to 
these items has been increased as a result of the Institute. 



My competence 
has been 
increased 
cons i derably . 



My competence 
has been 
Increased 
somewhat. 



My competence 
has bt-en 
Increased 
little to none. 



1. Procedures for dealing 
effectively with evidence 
of discrimination and 
racism betiireen staff 
members. 

2. Procedures for developing 
parent involvement and 
support for a multi- 
cultural program. 

3. Techniques for organizing 
and presenting materials 
that will be effective in 
acquainting students wUh 
knowledge of their own 
and other cultures. 

4. Techniques for developing 
multicultural teaching 
units and learning 
achievement packages. 

5. Techniques for evaluating 
the effectiveness of a 
classroom multicultural 
education program. 

6. Techniques for resolving 
conflicts between different 
minority and ethnic groups. 



Ml 3> Section D: For Cl«rks» ?areita, mad Oth«r« (coat'd) 



Please cite a specific technic fou iMre provided which has Increased your 
coapetence to any degree for any two of the Iteas on the preening page. 



Item Mo. 



I ten No. 
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CaSada College 

4200 Farm Hill Boulevard 

Redwood City, CA 94061 
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CalifoniU State Departaent of Education 
Bureau of Intergroup Relations 
721 Capitol Mall, Rooa 634 
Sacramento 9 581 A 



FIVE QUESTIONS FOR TEACHERS IK EVALUATING 
MULTICULimUa INSERVICE ACTIVITIES 



1. Describe ooe exaa^le of a change or new procfNiure in your work which has 
resulted fr«B what you learned in this course or program. 

2. Demonstrate what you learned by submitting s«BBthing you have done, such 
as: 

a. A lesson plan on a topic «riiich involiras students' ethnic 
SMtreness cr multicultural uxKierstanding. 

b. An audio-vlBual aid for teaching ethnic awareness or multi- 
cultural u^er standing. 

c. A paper analysing special needs of minority students in 
your class or sdiool. 

d. A report of your observations In aiK»ther school or class- 
room concerning the effectivemss of an administrator or 
teacher in relating to minority students and their fi»llies. 

c. A paper pri'i^slng changes in your school to lo^rove the 
conditions of education for mliwrity students. 

3. Explain how this course or program will help you to: 

a. Understand the backgrotmd and learning problems of 
minority stwients. 

b. Relate to mlirarity students and chelr families. 

c. Improve relationships smong students of different groups. 

d. Find and use resources and strategies appropriate to your 
classroom or school. 

A. What do you suggest to Improve the course or program when it is repeated 
for others? 

S. Do you intend to participate in other courses or programs concerning the 
history » culture, and current problems of minorities? (If so, can you 
Identify one or more of them?) 
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RIVERSIDE UNIFIED SCHOOL DISTRICT 



DEPARTMENT OF RESEARCH AliD EVALUATION 



EVALUATION DESIGN FOR 3.3 INSERVICE TRAINING PROGRAM 



The evaluation of the Riverside Unified School District program for inservlce 
training for the 3.3 prograa will be liaaed on records maintained by local 
course instructors and building principals. Specifically, the evaluation of 
this program will focus on four areas. 

1 . AtteiKlance 

a. Each instructor of a district-sponsored course vill maintain 
records of the hours of attendance for each participating 
staff member in his/her course, "^ese records will be for- 
warded to the building principal at the co^letion of the 
course . 

b. Each building principal will maintain records of the ttuni3>er 
of hours of inservlce training (either courses or trarkshops) 
attended by each of his/her staff numbers during each school 
year. 

2. The acquisition of knowledge and skills 

a. The instructor of each district- sponsored course approved for 
this article will provide growth scores based upon pre- and 
posttesting for each participating staff member. These will 
be kept on file by each building principal. 

b. The in ^ructor of each local col lege /university course approved 
for th s program will provide the final course grade for each 
partie gating teacher. These records will be maintained by the 
bulldlrij principal. 

c. The coordinator of each workshop or other locally-sponsored 
inservlce approved for this program will provide an evalua- 
tion of the degree to which the urorkshop objectives were 
ach ieved . 

3. Application of acquired knowledge and skills 

a. Each participating staff member will coBq>lete at least two 
workshop/course follow-up agreements during the period of 
participation in this program. These will be reported to, 
and the staff meobers performance rated by, the building 
principal . 

A. Attitude assessment 

a. An attitude survey* will be given to each participating staff 
mea^r at the beginning of his/her participation in the in- 
service program and at the completion of the hourly requirement. 

f ^ 
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These will be scored and stanarlsed by the Departsent of Research 
and Evaluation and returned to the staff nenber's file nalatained 
by the building principal. 

These data will be coa^iled and stMaris^ by the Departnent of Research and 
Evaluation at the end of each school year based upon records naintalned by each 
building principal. This suanary report will be forward^ to the State 
partoent of Education as well as to participating schMls and District adminis- 
tration. 



*See sanple attached. 



RIVERSIDE liNiriED SCHOOL DISTRICT 

Kivur^iric, Cdtifornia 41 

DEPARTMENT OF RESEARCH AND EVALUATION 

STAFF pF VjtO{'MENT AGREEMENT 

School ■ 

Slartinq Date Completion Date 



St. iff MoitiitT 



I. Uostribc the ill area which you plan to develop: 



2. Oescf ibt* the .pecific chonqes in yours and/or your students' behavior that you 
wont to (hippen \t< the classroom. These should serve as a basis for evaluating the 
succesh of the ai'.tvities you plan. (Please refer to item U.) 



J. Dc'^iribe n pLm of activities designed to .ichlevc yout o bjectives . After 
comph tinq c.uU activity, please rate it using the scr '<c below: 



Briiif Description of Activity 


Actual 
Date of 
Act i vi ty 


Rating: (Was It worth your time?) 


NCI 


Qualified 
no- 


Qualified 
yes* 


YES J 















*Ple.ise include in item 6 (comments) any reservations. 
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^i. list prcvfouily specified chiinges that actually were observed. Please refer 
In i t em 2 , (If you were involved In developing instructional materials, 
describe the end products of such efforts.) 



Ov/ctall rating of this agreement: 





Very 
F f feet 1 V • 


Ef feet i ve 


rjrtially 
Effective 


Not 
Effect { ve 


Slat t miriiibcr 










^jtaff di'vc lopment team mffrtx^r 











6. Lonmicnth- 
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RIVERSIDE 1SIIFIED SCHOOL DISTRICT 
Riverside , California 

DEPARTHINT OF RESEARCH AND EVALUATIOM 
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WORKSHOP EVALUATION 



Check one: Parent 



Teacher 



Aide 



Other 



The specific objectives are listed below. Please show how well each 
c^Jective was dealt with by checkhtr) one of the boxes after each question. 



School 

Topic 

Date 



WORKSHOP OBJECTIVES 















c ^ 




O -O 




XI c 












in 






• 










c 




— 3 





w 



> 



o 

O w 

a> fo 

u — > fli 

ni ^ — 



0) 



x: 

> 

O 4-» 



u 

01 



g k 0) 



^ 0 
0) 

4-» <0 



-o 
c 



a 

K 

0} 



*^ o 

in 4J 



0) 

c 

3 



a> o 



The Inservto- meetings this 
week were re evant to my needs. 



Strongly . Unde* f^is- Strongly Not 
Agree 9^^^ cfded Agree Disagree Appl {cable 



The meetings were **on track*" 
and well organized (little time 
truly wasted etc « ) . 



Strongly . Unde- Ois- Strongly Not 
Agree ^^^^ cided Agree Disagree Applicable 
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What would yog like to know that you didn't find out? 



Comments : 



ERIC 



RiVERSiOe UNifi£D SCHOOL DISTRICT 
Riverside, California 
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FOLLOW-UP APPLICAriONS FROM VWRKSHOPS 



Staff Mender 



School 



Pos i t i on : 



Teacher 



Ai de 



Parent 



Other 



Prison Presenting Wo»kshop 



Date 



Topic of Workshop _ 

I. How could the me' iod or idea pn sented in this workshop be applied (n your 
cl ass ro«m? 



2. Vhat specific att 'mpt havtf you hm }ft to apply this method/ idea In your 
1 ass room? 



3. How wuuld you rjte the success of this attempted application? (Circle one) 
Very Successful 12 3^5 Very Unsuccessful 



4? 
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4. What problems did you eoeounter In applying this aechod/idea? Please 
be specific. 



************************************ 

'.SORDIHAIOR'S RESR)HSE: 

5. HOW would you rate the succeas of this attempted application? (Circle 
one) 

very Successful 1 2 3 4 5 Very Onsuccessful 



6 What suggestions did you provide the teacher/aide in order to help 
him/her solve the problems encountered? (Please suanarise any verbal 
feedback given.) 



4b 



Riverside Unified School District 
3954 I2th Street 
Riverside, CA 92501 
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FRESIK) UNIFIED SCHOOL DISTRICT 
OFFICE OF KiaiaN REIATXONS 



DESIGN FOR EVALUATION OF DISTRICT INSERVICE FLAN 



The District Human Relations Office will maintain a list of approved col- 
lege courses %#hich qualify tmder the provisions of Education Code Article 
3.3, Section 13344. This list will identify by course nisi^r, title and 
description the offerings which neet the requirenents of the Education Code. 

The District Hunan Relations Office will aaintain a list of inservice 
courses which qualify under the provisions of Education Code Article 3.3, 
Section 13344. This list will identify by topic title, description. Cine 
and credit allowed for the se88ion(8) . 

The District Personnel Office will oaintain a current listing for certifi- 
cated personnel taking courses and ntmber of units coiapleted «Hiich may be 
applied against requirements established under this provision of the Edu- 
cation Code. 

The District Personnel Office will aaintain a cturrent listing for all other 
professional school service personnel of courses and miBl»er of wsits which 
may be applied against requirements established w^er this provision of 

the Education Code. 

The District Personnel Office will aaintain a current list of persons 
earning Inservice credit which can be applied against requirements estab- 
lished under Che provisions, etc. 

Principals and department heads are to aaintain a record of Inservice 
topics, description, time allotment and credit. The records are to hm 
monitored, compiled at the end of each ses^ster, and Reported to the 
appropriate offlce(s) . 

Records will be kept in such a manner that the achieveaents in the above 
area can be n^asured . 

The District Personnel Office will prefMire a rejKjrt at the et^ of each re- 
porting period beginning in June 1973, which lists by naae all professional 
school staff personnel, sunmarizing the nuaber of units e(niq>leted since 
January 1974. 

The district will extend the ethnic stiKiies program to all schools having 
25Z or more minority population ai^ provide appropriate inservice for the 
school staffs relative to the impleaentation. 

The district's intergroup relations prograa will be lapleaented at all 
schools within the district and schools will submit reports of activities 
each month to the Office of Human Relations. 

By June 197 5, 70Z of certificated staff at identified schools will have 
coiq>leted at least two units of college level training or the equivalent 
of thirty hours of district inservice related to this program in courses 
which meet the criteria established under the provisions of Article 3.3, 
Section 13344 of the Education Code. 
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By June of 1976, 100% of certificated staff at Identified schools will 
have ccrapleted at least four units of college level training or the 
equivalent of sixty hours of district Inservlce related to this program 
la courses which Met the criteria established under the provisions of 
Article 3.3, Section 13344 of the Education Code. 

By June 1975, 50% of all other professional school service i^rscmnel at 
Identified schools will have cos^leted at least two units of college level 
training or the equivalent of thirty hours of district Inservlce related 
to this progratt. Courses and Inservlce training aaist meet the criteria 
established under the provisions of Article 3.3, Section 13344 of the Edu* 
cation Code* 

By Jime of 1976. 70X of other professional school service personnel at 
identified schools will have completed at least four units of college 
level training or the equivalent of sixty hours of district inservlce re- 
lated to this program. Courses ami inservlce training mac meet the 
criteria establish^ umier the provisions of Article 3.3, Section 13344 of 
the Education Code. 
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FRESNO UNIFIED SCHOOL DISTRICT 



Professional School Personnel Evaluation of Course Content and Field 
Experiences Pursuant to Education Code Article 3.3, Section 13344. 

Name _ 
School 

Title of Course or Inservlce Topic 

Instructor(8) . 

Hours credit 

1. Was coverage of Ittiportant aspects of history, culture, or current 
probless of social/ethnic groups In the United States of value In 
your work? <Pleasc explain) 



2. Was subject natter and/or Instruction at a level appropriate to the 
professional needs of school staff? (Please explain) 



3. In the case of courses In arts or htaaanltles, was a connection aade 
between social /historical Influences related to race /ethnicity and 
the development of foms and Ideas? (Please explain) 



4. In the case of courses In educational fnetl^yds or skills, i»s there 
an esphasis on neetlng the special needs of racial/ethnic nlnorlty 
students? (Please explain) .,„ , , 



5. Where appropriate, were there practical applications or field ex- 
periences involving contacts with ainority people and institutions? 

(Please explain) , 



6. Sugsestlons for iBproving this course or laservlce sassioa: 



7 . Cosnents : 



Form Is to be cos^leted at ei^ of course or inservice series ax^ turned 
in to the principal or departMnt head. 
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